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The development of a Values Education curriculum included
with the Social Studies curriculum was studied.
was reviewed.

Related literature

The review of literature showed that school systems

that have tried a comprehensive values education plan are finding
some pro-social results from their programs.

Lessons were

developed for West Valley (WA) fifth grade students using the
Washington State Essential Learning requirements in Civics.
summary, conclusions and recommendations are included.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
Many people in our society today, feel as though our
children are changing, and not necessarily for the better.

Lickona

(1991) cites ten indicators that point to our troubled youth: Violence
and vandalism, stealing, cheating disrespect for authority, peer
cruelty, bigotry, bad language, sexual precocity and abuse,
increasing self-centeredness and declining civic responsibility, and
self-destructive behavior.

Three areas that can be identified with

this change are the evolution of the modern family structure, the
increase of crime among our children and the influence of the media.
With the family in a state of change, some of the responsibilities
that have traditionally been rendered by the family are also in a
state of change.

Townsend (1992) believes that we have a problem

with a lack of values in today's kids and that schools should teach
values.
Values Education is considered a "hot topic" because of the
differing opinions among parents, educators, and community about
what is needed in the moral training of children.

Most parents want

the best for their children, but what one person might consider the
1
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best could be the exact opposite for another.

Different communities

may focus on different problems within their communities and
educators may differ on the need to add another program to the
curriculum.

When the issue comes down to its foundation though,

Serratore and Barney ( 1992) believe children need to know that
there are universal truths and those truths lead to the well-being of
the society.
From the beginning of schooling as we know it, schools have
had the responsibility of educating the masses for the roles they
would be playing in society.

(Moline, 1982) in quoting Aristotle

said, "people do not naturally or spontaneously grow up to be morally
excellent or practically wise. They become so, if at all, only as the
result of life long personal and community effort" (p. 197).

Huffman

(1994) believes our society needs to have citizens with positive
values and moral thinking, if we are to survive as a culture. Through
communication and knowledge in the basic social issues, students
should be able to make a connection between what they learn and
how they live.
The question of implementing a Values Education curriculum
into a school's program has caused some districts to find
themselves in the middle of a heated debate with some parents and
community members.

The argument is not whether the children
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should or should not have a set of values, the argument is centered
on whose values should be taught and who should be doing the
teaching.

Implementation of a quality Values Education program

will need to be a cooperative effort between parents, schools, and
community (Lickona, 1991; Sherer, 1996).

Statement of the Problem
The problem studied in this project was how to implement a
Values Education curriculum within a fifth grade classroom in the
West Valley (WA) School District.

According to the U.S. Department

of Education's summary of research about teaching and learning:
Good character is encouraged by surrounding students with
good adult examples and by building upon natural occasions for
learning and practicing good character.

Skillful educators

know how to organize their schools, classrooms, and lessons
to foster such examples. (U.S. Department of Education, 1989,
p.55)

Statement of the Purpose
The purpose of this project was to develop strategies and
lessons for a Values Education curriculum to use in a fifth grade
classroom.

A second purpose was to incorporate the State of
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Washington Essential Academic Learnings in Social Studies in the
implementation of the Values Education curriculum.

Limitations of the Project
The activities and ideas in this project were designed to be
used in a West Valley (WA) fifth grade classroom.
part of a whole school or district program.

This study is not

Teachers in other grades

would need to adapt or modify the lessons or strategies.

Definition of Terms
Character-- Good character consists of knowing the good,
desiring the good, and doing the good (Lickona, 1991 ).
Values--Highly regarded behaviors or attitudes are values.
These can be universal or nonuniversal.

Universal values bind all

persons everywhere because they affirm our fundamental human
worth and dignity (Lickona, 1991 ).

Non universal are values that

could be more personal, ie. religion.
Values Education--A program which focuses on teaching highly
regarded behaviors or attitudes.
Morals--The ability to make the distinction between right or
wrong behavior .
Values

Clarification--A teaching approach that does not teach

5

values, but only aids in trying to help students clarify their own
values.
Essential Learnings--The State of Washington's learning goals
in response to the 1993 Education Reform Act.

Oterview of the Remainder of the Project
Chapter Two will consist of a review of related literature on
the need for values education and effective values education
programs in schools.

Chapter Three will describe the procedures

undertaken to develop the project.
itself.

Chapter Four will be the project

Chapter Five will include a summary, recommendations and a

conclusion by the author.

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
This review of literature will focus on three main thoughts
surrounding values education.

First, what are some of the signs in

our culture that reflect a rise in unacceptable behavior in our youth?
Second, why are experts saying we need values education back in the
school system?

What are schools doing to implement values

education into the school setting?

Our Changing Youth
Our children are changing. Over a twenty year period, (19691988) there was a 53% increase in violent crime for children under
the age of 17 (Lickona, 1991).

In one study, elementary children

were asked what scares them most about growing up.

The vast

majority of children indicated they were frightened of being shot or
hurt in some way (Ring, 1994).

According to Kilpatrick (1992) 21 %

of all secondary school students avoid using the restroom out of fear
of being harmed or intimidated somehow.

The age of youths involved

in violent acts seem to be getting younger and younger.

According to

the Department of Education (1994), 82% of inmates in American
6
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prisons are high school dropouts.
Lickona (1991) states violence and vandalism are on the rise.
Murder, assaults, and robberies are increasing among boys and girls
in our society.

Children beating up other children over a pair of

tennis shoes is taking place in a society where the media say that,
'Image is Everything.'

Today, 71 % of high-income neighborhoods

offer after school activities for children age 11-14, whereas only
23% of low-income neighborhoods offer the same type of

activities (Department of Education, 1994).

Income or socio-

economic status seems to be a factor related to violence and
vandalism.
Divorce, single parent families, and family violence have had
their effect on the children too.

Autonomy has replaced

togetherness in many families.

The individual is more important

than the family.
their families.

Children need to know that they are important to
Some children find it hard to care about others when

they are not being cared about (Scherer, 1996).

Another sign that

young people may find it hard to care about themselves, is that the
suicide rate in young people has risen 300% over the last thirty
years (Kilpatrick, 1992).
In a survey of Washington residents, 79% see a direct link
between deteriorating social values and crime problems (Ammons,

(
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1996).

This deterioration did not happen overnight.

Nearly all

schools founded before the 1900s considered virtue a principle
object.

Knowledge without goodness was considered dangerous

(Jarvis, 1993).

Horace Mann, the Father of the 'common school' felt

it was important to teach morals and values (Perkinson, 1987).

So,

when did the inclusion of morals and values in the foundation of the
educational system start to erode away?
According to Lickona (1991) during the 1960s and 70s the
emphasis switched from the group to the individual.

The rights and

freedoms of a person were considered more important than a
person's responsibilities and commitments to society.
schools, values clarification became established.

In the

Teachers were not

to influence the child with their own morals and values; they were
only to guide the child through the process of clarifying the child's
own values or morals. But this has not worked with today's youth.
Kilpatrick (1992) states some consequences that values
clarification have had: conclusions are never reached; there is
student confusion and curriculum confusion; moral illiteracy and a
citizenty unable to distinquish between moral reasoning and
rationalization.

Lickona (1991) sites 10 examples of how society

has failed its youth.
1.

Violence and vandalism--large increase in youth violence.
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2.

Stealing--in a survey, 50% of youth between 9 and 21 had
shop-lifted at least once.

3.

Cheating--in a national survey of 6,000 college students, 79%
cheated in high school.

4.

Disrespect for authority--teachers say this is a serious
problem.

5.

Peer cruelty--teachers say the disrespect is not just for them
but also toward the other students.

6.

Bigotry--incidents of racial violence or hostility are
happening throughout the United States.

7.

Bad language--is everywhere and many youth don't seem to
care if they may offend others.

8.

Sexual precocity and abuse--every year 14,000 girls under the
age of 14 have babies and the age of perpetrators and victims
in rape cases has been decreasing.

9.

Increasing self--centeredness and declining civic
responsibility.

In a 1989 Gallop poll, youths between 18 and

29 said that 89% of their generation was more selfish and 82%
were more materialistic than youth 20 years earlier.
1O.

Self-destructive behavior--drugs are infiltrating elementary
schools and annually, about a half a million teens try to kill
themselves.
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Why Do We Need Values Education
Why do we need to be concerned about this lack of moral
development in our children?

According to Frymier, Cunningham,

Duckett, Gansneder, Link, Rimmer, and Scholz (1996) schools are not
doing as good a job in teaching values as most educators think they
should be doing.

Many teachers are finding it hard to answer

questions that are being asked by the community and by students.
What are the responsibilities to their students and their
community? How do you teach children to act morally when many
adults around them do not?

Johnston (1987) maintains, "at the very

foundation of a culture are its values, basic beliefs that control the
choices we make" (p. 80).

Serratore and Barney (1992) believe

children need to know that there are universal truths and those
truths lead to the well-being of the society.
An ethical person, however strongly motivated to do what is
morally right, can do so only if she knows what that is (Paul, 1988).
Kilpatrick (1992) stated "the best way for a young person to learn
(good habits of behaviors) was by identifying with and imitating
someone who already practiced them" (p. 98). The United States was
founded on values which our forebearers felt were the foundation to
a nation that would grow and survive.

Christopher Seems , Director

of the Council on Civil Society states, "If, despite our differences,
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differences,we cannot agree to a common foundation of virtues,
values and norms, our society literally cannot function (Seems, 1996

p. 8).
Schools can be a place where students can work out social
responsibility.

Such values as justice and concern for others can be

developed within classrooms.

Schapps and Solomon (1990) describe

a program that is in place in two California districts.

By using such

elements as cooperative learning, developmental discipline, and
literature-based reading instruction, students are thinking about and
understanding the importance of common values.

In community

meetings, educators and non-educators agreed that the home was
responsible for teaching values, but the school and church have
secondary responsibilities for values education (Frymier, et al.,
1996).
Research summarized by Lickona (1991) has shown that
children who participated in a values education program from
kindergarten to the 4th grade had statistically significant
differences from children in schools without such programs.

In an

extensive evaluation of a values education program carried out in
California, four areas of differences emerged.
1.

Classroom behavior: Students in the program showed

more spontaneous acts of helping, cooperation, affection, and
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encouragement toward one another in the classroom.
2.

Playground behavior: Children in the program showed

more concern toward others on the playground-but were not
less

asserative than comparison children.
3.

Social problem-solving skills: In resolving

hypothetical conflicts, students in the program paid more
attention to the needs of all parties, were less likely to
propose aggressive solutions, and came up with more
alternative plans.
4.

Commitment to democratic values: Children in the

program were more committed to democratic values such as
the belief that all members of a group have a right to
participate in the group's decisions and activities. (p. 29)
There are individuals or groups that question the
inclusion of a values education program in public schools.

According

to Chazan (1985), some people feel that schools should only teach
verifiable and objective bodies of knowledge and morals do not come
under this umbrella.

There are others who feel the schools should be

concerned with autonomy of the individual and values education is a
tool of the state to control the masses.

Still others see moral

education as a device that capitalist societies use to subjugate the
proletariat.

Some doubt the validity of values education based on
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empirical, sociological and historical evidence.

Lastly, there are

some who say that schools are institutions of manipulation.
The number of people that may object to a values education
program may actually be a very small percentage.

As an example,

during a six year period, there was a total of six families, out of a
community with 13,000 households, that had concerns or objections
about the values education program that was placed in the schools in
Mount Lebanon. Pennsylvania (Huffman 1995).
A growing number of educators, administrators, parents, and
community members are concerned that values education must be
put back into the school curriculum (Lickona, 1991; Huffman, 1995;
Counts,1969; Kleffman, 1995; Beem, 1996).

It has been the

historical mission of education to shape its young.

Counts (cited in

Elms, 1969), maintained that since the beginning of man, society has
used education (formal and informal) to mold its young.

According

to Huffman (1994) molding our young should be our primary concern
as a nation.

We are at risk if we do not take the task seriously.

Will

students in the future ask their teachers, "How could they have had
so little regard for their children in the late 20th century"(p. xii)?

Values Education and the Schools
According to Meade (1990) schools should undertake values
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education for three reasons: historical, intrinsic, and social.
Historically, schools have included values education as one of their
basic messages.

Intrinsically, there are no value-free schools.

Values are woven into the everyday existence of each classroom and
school system in the nation.

The last element is the social one.

Students do have a belief system, but the question is do those
beliefs run counter to traditional values?
Two areas that the public schools can focus on are the
development of values education within the school building,
including the classroom, and building community outside the school
setting. The process of developing a values education program should
take time and reach as many people within the community as
possible (Lickona, 1991; Huffman, 1995).

The Values Education

Commission, appointed by the governor of Maryland, stated "Within
the building, the principal through dedication, knowledge, and role
modeling, is the key person for the maintenance of an effective,
ongoing school-wide commitment to character objectives and
values" (cited in Gluckman, 1984 p.101).
In the classroom, the teacher can build community.

Teachers

must create a climate in their rooms which will encourage children
in their moral development (Lickona, 1991 ).

John Dewey felt that

institutions which may include schools or classrooms within
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schools should be democratic.

This process would give children

some shared effort and participation in their own school experience
(Benninga, 1991 ).

In a comparative study of Japanese and American

schools, it was observed that Japanese students do much of the
cleaning that custodians do in American schools.

Japanese

educators viewed custodial work as a chance to educate the "whole
child' in the responsibilities of being a part of a community
(Tsuneyoshi, 1994).

By using such strategies as class meetings·, a

conflict-resolutions program, cooperative learning groups, and
values education through the curriculum, teachers can create an
environment in which the application of values can be exercised
(Lickona, 1991; Huffman 1995).
The four strategies can be used together.

First, classroom

meetings can be a tool that is used to solve problems that may arise
in a classroom or to teach students skills in solving their own
conflicts.

The second part is having a conflict-resolution program.

This may help students with problems in or outside the classroom.
Three goals of a conflict-resolution program are: seeing someone
else's point of view, helping in solving a fair solution, and giving
students the tools to solve problems without adult intervention. The
third part is cooperative learning which should emphasize
interaction among group members, collaboration toward a goal, a
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division of labor, and the use of reason and explanation (Schaps &
Solomon, 1990).
curriculum.

The last strategy is teaching values throughout the

According to Schaps and Solomon (1990) "good

literature shows how values work" (p. 40).

A values education

program that draws from a collection of strategies will be able to
touch more students than one that doesn't.

Lickona, believes that

character. education must involve more than books if students are to
get a grounding in basic values (cited in Rosenblatt. 1995).
Outside the classroom, there are such elements as community
service projects, parent/child mentoring programs, and parent
education classes.

One Atlanta high school requires its students to

give 75 hours back to their community through some type of
community service.

In Missouri, a program called Parents as

Teachers (PAT) was developed to aid children from birth to age
three.

This program is voluntary and it is open to all children.

The

goal of the program is to support children and their parents with
such activities as monthly visits by trained parent educators, group
sharing meetings, and assistance in checking children for undetected
handicaps or developmental problems (Lickona, 1991).

In some

schools the community supports activities such as Science or Math
nights for children and parents (Lickona, 1991).
For long term values education to work the three parts that
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need to work together as a whole are schools, parents and the
community.

Saterlie (1988) stated six key elements the success of

a values program in Baltimore County, Maryland.
1.

The task force was representative of the community at large.

2.

The committee was given freedom to explore the subject.

3.

Depth into the subject was encouraged and time was not an
issue.

4.

The committee used the U. S. Constitution and the Bill of

Rights as the basis for the values to be taught.
5.

The public, as well as the committee, was there throughout the
process developing philosophy and direction.

6.

The report was highly visible.
According to Sparks, the goal of a values education program

should be like that of Fort Washington Elementary School (Clovis,
CA), "to develop individuals who, through their actions and conduct,
exhibit certain qualities perceived to be positive traits of
character" (cited in Benninga, 1991 p. 181).

Summary
There is documented proof that there is an increase in antisocial behavior among our youth.

Many experts are saying that our

school system should be doing more to foster the development of
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values in our children.

Schools could be the place that children could

work on their social responsibility for the future our our nation.

The

school systems that have tried a comprehensive values education
plan are finding some pro-social results from their programs.

But

for long term values education to be successful, parents, schools and
the community need to work together,

CHAPTER THREE
PROCEDURES

Awareness for the need of a Values Education curriculum
surfaced from the author's experience first as a substitute teacher
and then as a full-time fifth grade teacher.

The author observed

that some students did not know or care about the values that a
society must have to succeed.

Honesty, justice and the willingness

to work for a goal are some of the values that our country's past and
future depend upon.
Two items heighten the author's interest in the study of
Values Education.

First, in studying the Washington Administration

Codes the author's attention was drawn to a teacher's responsibility
to promote moral training in her classroom.
RCW 28A.405.030

Must

teach

morality

and

patriotism.

It shall be the duty of all teachers to endeavor to impress on
the minds of their pupils the principles of morality, truth,
justice, temperance, humanity and patriotism; to teach them
to avoid idleness, profanity and falsehood; to instruct them in
the principles of free government, and to train them up to the
true comprehension of the rights, duty and dignity of American
citizenship. (ch. 28A.405 RCW-p 2)
19
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Second, was a chart by Nylen (1984) that showed an
integration of values in a Social Studies curriculum.

With a visual

of how one teacher was able to integrate certain values within her
history curriculum, the author was able to understand that she could
enhance her social studies curriculum, without having to add a whole
new curriculum to the year long course of study.
Data collection was carried out using library research at
Central Washington University and searches of ERIC.
were received from interested parties.

Also, articles

Course work completed at

Central Washington University supplied additional information on
the historical background of values education in schools.
A Values Education curriculum emphasizing certain values that
are expressed or implied in such documents as the Declaration of
Independence or the Constitution was developed.

The curriculum

incorporated the Washington State Essential Academic Learning
Requirements in Social Studies.

The four components of the Social

Studies requirements in Civics are:
1.

The student understands and applies the core values

and principles of American democracy as set forth in founding
documents, including the Declaration of Independence and the
Constitution.
2.

The student analyzes the purposes and organization of
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governments and laws.
3.

The student understands the purposes and organization of

international relationships and how American foreign policy is
made.
4.

The student understands the rights and responsibilities of

citizenship and the principles of democratic civic involvement.
(p. 55)

The Values Education curriculum covering six main issues of
courage, honesty, respect, justice, willingness to work and
responsible citizenship is developed. These issues will be spread
throughout the school year within the regular Social Studies
curriculum by using specific lesson plans and strategies.

CHAPTER FOUR
THE PROJECT

The project will show how a Values Education curriculum may
be placed within the Social Studies curriculum of a class to help
teachers meet the Washington State Essential Academic Learning
Requirements in Civics.

This project was designed for fifth grade.

Six values were chosen by the author to highlight qualities
that helped to develop United States history.

Those values were

courage, honesty, respect, justice, willingness to work, and
responsible citizenship.

A chart illustrating how a year long plan

might take shape is at the begining of the chapter.
are lessons plans.

Under each value

The first plan under each area is developed to

define the particular value at the beginning of the school year. Added
plans, to be used throughout the year, were developed to show how a
particular value plays or played an important role in the history of
the United States.
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Courage
Q

What is Courage?

A
R
T
E
R

Examples:
Explorers-Why
did they come?

u

Honesty

What is Honesty? What is Respect?
Classroom Rules:
Why is it importan
to respect each
other?
Native Americans:
Respect for their
environment

1
Q

European
Settlers came to
A
the Americas
R
T Revolutionru:y War
E Who were some
R courageous people
during this time?

u

How did the
Constitution of
the United States
encourage
honesty?

Q

A Won1en
Sojourner Truth
R
Harriet
Tubn1an
T
E
R Civil War
Immigrants
M.L. King

PiJ6rims /The
"tran6ers
Respect for each
others' beliefs.

Justice
What is Justice?

Willingness
tn ·--

. ..

Citizenship

~

What is meant
by "work ethic"?

Classroom
Meetings

Setting Goals

Constitution/
Bill of Rights

Pilgrims I.. Colonists

Mayflower Compac

What is
citizenship?
Classroom
Res12onsibilit)l
Classroom Rules
Dealing with
Conflicts

Give some
examples of the
work ethic shown
by the Pilgrims
and Colonists

What is a
responsible
citizen?
Constitution

Constitution

2

u Courageous

Respect

Who was
Honest Abe?

Res12ect for others
Slavery
Immigration

Slavery
Why was there
no justice in
slavery?

What were some of
the things that
You are on the Pioneers needed to
create a feeling of
Oregon Trail.
Write your daily citizenship as they
moved west?
schedule.
Pioneer Life

3

Q To be included in

u your state report:

A
R A person in your
T state that showed
E courage
R

4

How can your
hones1y help your
home state?

For our Country's To be included in To be included in
your state report: your state report:
Environment
Laws for your state
that might be
different than the
State of
Washington

Name some early
settlers. What
kinds of work did
they do to better
their state?

To be included in
your state report:
Name the:
Governor
Senators
Representatives

I\)
(JJ
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WHAT IS COURAGE?

Quarter 1

PURPOSE

The purpose of this lesson is to introduce or redefine what courage means. What in our
society clo we call courage?

OI3JECTNE

At the end of this lesson the students will have a better understanding of what courage
means. ThPy will be able to sight examples of courage from our historical past and from the
present.

MATERIN.S

A pkcC' of tag board for each group. The students will need markers. crayons. or colored
pencils.

PROCEDURE

0 Name people from the past and present that have shown courage. Ask the students
what these people may have in common with each other. Accept any reasonable answer. If the
words brave or courageous do not come up write thl"m on the board.
0

Brainstorm on a board. with the whole class. what the word courage means. Use a

thesaurus and look up the synonyms and antonyms. J\rp any of th<'m on your main list?
0

After the definitions arc up, discuss placl"s or times when people have shown courage.

Tell the students that for some people it takes courage to speak in front of the class.
0 Divide into groups of four and asks the groups lo come up with a poster to represent
what courage means. Each group will neecl to come in front of the whole class and explain
their poster.

EVALUATION

Al a later elate. have· each student write a short essay on what courage means ancl have
them give an ""xample of coura.ge from the past and from the present.
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EXPLORERS

Quarter 1

PURPOSE

The purpose or this report is to compile information about early explorers in the history
or lhe United States.

OBJECTIVE

At the end of this report the students will have researched their own early explorer and
heard reports from other students about a variety of early explorers. I,ssenUal Learning #:l in
civics wi II be in trocl uced.

MATERIN,
St udcn t genera red.

PROCEDURE
0

The kacherwill have a list of names of explorers from 1000 A.D. through the 1600s.

0

A random drawing of names will pair up student to explorer.

0

Each student will receive a rubric of cxpectalions and grading for lhe report. A

completion date will be set.
0

Each student ,,ill orally present their report to the class.

EVALUATION
The grading rubric on page 26 will be used to grade the report.
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EXPLORERS REPORT
REACH FOR IlIE SKY AND DISCOVER OUR IDSTORY

Tiiis report is a chance to find out about those people in our past

that have bad a big influence on our lives.

BASIC INFORMATION

20P0INTS

(NATIONALITY, BJR'Ill/DEATH, MAIN EVENI'S DURING
IIlS ADVENTIJRES AND ANYTIIlNG ELSE 'IHAT YOU FIND
INTERESTING ABOUT HIS LIFE.)

WHAT MADE 'IllIS PERSON COURAGEOUS?

5P0INTS

A MAP OF WHERE HE OR SHE EXPLORED

5P0INTS

A COLORED FIAG OF IlIEIR COUNIRY

5P0INTS

(The country that the explorer represented)
A PICTURE/DRAWING OF TIIEIR VEHICLE

5P0INTS

A TIMELINE OF TIIEIRJOURNEY OR LIFE

5P0INTS

ONTIME

5P0INTS

TOTAL

50P0INTS

Essential learning- Social Studies
Geography- The student observes and analyzes the interaction between people
and their envirolllllent.
Geography-The student identifies, compares, and assesses the in1pact of cultures
on individuals, groups and society.
llistory- Construct a chronology from timelines, biographies or narratives of
people, ideas, and events.
Civics- The student understands the purposes and organization of international
relationships.
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COURAGEOUS WOMEN

Quarter 3

PURPOSE
The purpose of this lesson is to introduce some of the women that have shown courage
in the history of the United States.

OBJECTIVE
Using Essential Leaming #4. students will study and understand how citizen
participation influences public policy.

MJ\TER!i\LS
School library. encyclopedias. hooks. and paper and pencils. J\ list of courageous
women.
Harriet Tubman

Sacajawea

Elizabeth Blackwell

Sojourner Truth

Helen Keller

Sandra Day O'Connor

Florence Nightingale

[ Hilary Rod ham Clinton

Christa Mci\ulilfe

Emelia Earhart

Harriet Beecher Stowe

Rachel Carson

Eleanor Roosevelt

Wilma Rudolph

Maria Mitchell

PROCEDURE
0

J\sk students for names of women they know that have been recognized for courage in

American history. This might be a small list.
0

Have a list of women's names of which the students may llnd some information.

"Spend several days finding and reporting back to the class information that was
found.

!WJ\LU,\TION
Students will be asked to write a short paper about three of the women they lound most
interesting and why.
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Courageous Person

Quarter 4

(TO flE INC LCD ED IN TI IE STATE REPORT

PURPOSE
The purpose of this lesson is to write about an individual from the state you arc
researching that showed courage.

OI3.JECfNE

Using Essential Leaming #4 in Civics. the student will use prior knowledge of courage
and Hnd a IX'rson in their state's history that reprcsented the quality.

MATERIAL
School library, other libraries. encyclopedias. and interviews that may be helpful.

l'ROCEDURJC:
0 The teacher will have picked an individual from the State of Washington that
exemplifies the qualities of courage.
0

The teacher will read about this person to the class and discuss why this person was

courc1.geous.

EVALUATIO:>;
This section will be graclccl using the rubric for State Reports.
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WHAT IS HONESTY?

Quarter 1

PURPOSE

The purpose of this lesson is lo listen and discern between honest and dishonest
stories.

OBJECTIVE

J\t the Pncl of this lesson sludents will have a height<'n awareness of the use of
exaggeralion and stretching the truth in dishonest slories.

MJ\TERIN,
None

PROCEDURE

0 J\sk your students to think of two personal stories. One could be something that
really happened to them and one aboul something that could have happened to them.
0 Explain that they will have a chance to tell both stories to the rest of the class and
the class will ha\'e to pick out the true story.
0

Discuss what mighl be totally unbelievable and how stretching the truth can almost

sound real.

EVN,UKOON

/\l the end of the storytelling discuss why we tend to believe some stories and not others.
llave students give examp!C's of stories in history !hat they think mighl have exaggeration or
trulh stretching in them. I lave the students write a paragraph about why honesty is
important.
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HONESTY

Quarter 3

PURPOSE
The purpose of this lesson is to show that Abraham Lincoln was a honest person.

OBJECTIVE

Using Essential Learning # 1 in Civics, the student will understand that Abraham
Lincoln was applying the principles from the United States Constitution to the question of
slavery.

MATERIAL
The Social Studies text and The Gettysburg Address by Abraham Llncoln.
Abe Lincoln Gets His Chance by Frances Cavanah.

PROCEDURE
0

Read selected pieces from the Constitution and highlight freedoms for all people.

0

Read from the text and from different books about what Abraham Llncoln felt was

important to all people.
0

Discuss similarities.

EVALUA110N
Ask students to write if they think Abraham Lincoln was honest when it came to the
issue of slavery.
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WHAT IS RESPECT?

QUARTER 1

PURPOSE
The purpose of Uris lesson is to list and defme the different types of respect we need as
citizens of a group or country.

OBJECTNE
At the end of this lesson each cooperative team will present a skit to the class
demonstrating what respect may look like in a particular group setting.

MATERIALS
Each group will have access to colored paper. markers. and anything within their own
desks.

PROCEDURE
0

Ask the question. what is respect? Write down as many responses as you can on a

large sheet of butcher paper.
0

Have 6 or 7 smaller sheets of paper and have them titled with the following: Family.

School. Clubs or Organizations. Town. State. United States. and World. Pass out one sheet to
each group of students.
0

Have each group write any responses from the large sheet that might represent their

group. If they think of any other responses for their own group. they may also add them to their
list.
0

Using at least four ideas from the main sheet or from their own contributions the

group must present a short skit about respect. Ex. The group that got. Town. must come up
with a skit about ways to respect the town in which you live.

EVALUATION
Write the 6 or 7 areas up on the board. Have each student write what they thought was
important to remember about respect for each area and why.
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RESPECT - Classroom Rules

Quarter 1

PURPOSE OF 'IriE ACTM1Y

At the beginning of the year it is extremely important to set a tone of trust in the
classroom. By voicing what is light and wrong in a classroom, student have an opportunity to
sel up rules Uial can build trust among their classmates and with the teacher.

OBJECTIVES

The teacher and students will come up with a set of classroom rules that will make both
feel comfortable.

PROCEDURES

0 Ask the students what they want their classroom to be like. Make a list of their ideas
on the board. As a teacher, thlnk of three behaviors that you need to see in the classroom. If
these words are not already up on the board, tell the students that you have three [or 2 or 1)
words you need to add.
0

Ask the students if they see any words that are alike [synonyms). Develop a web with

'classroom' in the center and the other similar words acting like spokes.
0

Divide into small groups and ask those groups to look at the different spokes of the

web. Then ask them to work together and see if they can come up with a classroom rule for
each spoke. Tell them it would need to represent the words or feelings of the spoke. Give them
plenty of time to do this part of the process.
0

Come together again and take one spoke at a time and listen to what the different

groups contribute. Tiy to combine as many ideas as you can and come up with a rule everyone
can agree upon. Do this process for each spoke.
0 Plan a large chunk of time, with some breaks during this task. It may take time at the
beginning, but It will be beneficial for the rest of the year.
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RESPECT-Mayflower Compact

Quarter 2

PURPOSE
The purpose of this lesson is to illustrate how a document like the Mayflower Compact
was used to foster rcspect between people.

OBJECTIVE
Using Essential Leaming #I in Civics. students will examine why the· Mayflower
Compact aided early settlers with rules and a form of government.

MATERIAL
Overhead projector. text book and Eating the Plates by Lucille Recht Penner.

PROCEDURE
0

Discuss the similarities and differences between the Pilgrims and the Strangers.

0

Make a list on the overhead of why it was important to work together when the

Mayl1ower landed.
0

On the overhead projector show the encyclopedia's version of the Mayl1ower Compact.

Discuss wording.
0

Have students point out the areas of respect for others in the document.

0

Divide into two groups, the Pilgrims and the Strangers. In groups of two (one Pilgrim

and one Strang,·rJ. have the partners form their own compact using some of the ideas that were
discuss with the whole group

EVJ\LU1\TION
Have partners tum in their compacts and check to sec if they have shown rcsrx,ct for
each others' !,diets.
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RESPECT-Earth Day

Quarter 4

PURPOSE
The purpose of this lesson is to illustrate how we can show respect for our country.

OBJECTlVE
Using EssenUal Learning #4 in Civics. students will understand their own role in being
responsible citizens by respecting the laws and limits of the earth.

MATERIAL
Earth Book for Kids: Activities lo help Heal the Environment by Linda Schwartz.

PROCEDURE
0

Read a book to the students that emphasizes taking care of the earth.

0

Have students pick one thing they could do for one week to help the earth.

0

Students will keep track of their task for one week by using a graph. log, or diary.

0

At the end of one week the students will report back to the class and discuss how they

did and what they found out about their particular task.

EVALUATION
Students will write about their goal for the week and feelings that they might have had
during that time.
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WHAT IS JUSTICE?

Quarter 1

PURPOSE

The purpose of fhis lesson is lo understand the meaning ofjustice.

OI3JECTIVE

At the end of this lesson the students will have a better understanding of what justice is
and bC' able to find examples of it in their own lives.

MATERIALS
White construction paper. a copy of the newspaper for C'very four studenfs. glue and
pencils and pens.

PROCEDURES
0

Ask fhe class to give examples of what they think the idea of justice means.

0

Explain about equal treatment for all under the law. not showing favmitism. and

rewards and punishments under a just system.
0

Have students go through t hC' paper and find one example of justicC' am! have them

cut it out and paste it to the paper.
0

Below the article have them write why they think this is an example ofjusticC'.

0

Come together again and share the different articles and their writings.

J,;V,\LC,\T!ON

!-!ave students find an article on their own in a magazine or newspap<'r that shows
just ice or injusf ice and share if with t hC' class.
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JUSTICE-Classroom Meeting

Quarter 1

PURPOSE

The purpose of this lesson is to describe the rules and reasons for classroom mcPtings.

OBJECTIVE

I3y using Essential Learning #4, the students will identify skills and strategies that
promo!(' {'ffr,ctiYP participation in school and classroom activities.

MA'.I'ERIAL

A handout listing thP clef!nltlon and goals of classroom meetings.

PROCEDURE:
0

Using the handout. have a whole group discussion about what class meeting should

be and why we need to have them.
0

Be sure to keep asking for questions or comments.

0 l-!a\'e a short class meeting.
0

State C'xpectations for the next meeting and set a time.

EVALUATION

At thC' SC'concl classroom mccllng, check if the students are following the rules and the
goals for th<' meeting.

JUSTICE -- Class meetings
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Quarter 1

DEFINITION-

1. A meeting of the whole class, emphasizing interactive discussion among class
members.
2. Led by the teacher. a student. or the teacher and the student.
3. Whenever possible. conducted in a circle to allow eye contact among participants.
4. Held al regularly scheduled times or in response to special needs.
5. Usually IO to :JO minutes long.

GOALS1. lmpmv<'. through regular. face-to-face communication. students' ability to listen

respectfully to oth<'rs and understand their perspectives.
2. Provide a forum where students' thoughts are valued and where they can gain the
self-esteem that comes from learning to express themselves in a group.
3. Foster all three parts of character-habits of moral judgment. feeling, and behaviorthrough the continuing challenge of pulling respect and rPsponsibilily into practice in
everyday classroom life.
4. Create a morn! community as a support structure lo nurture and hold in place the
qualities or good character that students arc developing.
5. Develop the attitudes and skills needed to take part in democratic group decisionmaking and become participating cili7,ens of a dcmocrncy.

'IWENTY KINDS OF CLASS MEETINGS

1.

Good news meeting

2. Circle whip (Go around the circle and everyone can either complete a "sentence
starter" or choose to pass)

:,. Appreciation time
4.

Complim<'nt t imc

5.

Goal-setting meeting

6. Rule-setting meeting
7.

Rule-evaluating meeting
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8.

Stage-setting meeting (before a small group activity)

9.

Feedback and evaluation

10. Reflections on learning
11. Student presentation
12. Problem-solving meeting (individual or group)
13. Academic issues
14. Classroom improvements meeting
15. Follow-up meeting
16. Planning meeting
17. Concept meeting
18. Sticky situations
19. Suggestion box/ class business box
20. Meeting on meetings.

(Lickona, 1991 pp.138 -142)
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JUSTICE- The Constitution

Quarter 2

PURPOSE
The purpose of this lesson is lo understand the reason why the 13ill of Rights was
written.

OBJECflVE
Using Essential Leaming #1 in Civics. the student will examine the key ideals of
,\mC'riean democracy such as the 13ill of Rights.

Vl1\TERII\L

Construclion paper and colored markC'rs. /\ copy of the Bill of Rights.

PROCEDURE
0

This project is part of a larger project known as the Student Constitution Booklet.

0

With their Bill of Rlghts sheet in front of them, the whole class will look at each

amendment and discuss what the amendment means and why it might have had lo be written.
0

In the next part of the project. students will be taklng all len of lhe amendments in

thC' Bill of Rights and drawing a picture to illustrate what the amendment would look like to
them.
"After lhcy have drawn their impression of each of the amendments. they arc to write
what that amendments means to them in today's society.

[':VALCr\TION

The lesson will be evaluated by a rubric that was designed to assess the complete
Constitution Booklet.
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WHAT IS 'WILLINGNESS TO WORK' ?

Quarter 1

PURPOSE

The purpose of this lesson is to understand what the phase 'work ethic' means.

OI3JECTM,

Using Essential Leaming #4 in Civics. the student wm Identify the rules of conduct for
working that will promote effective participation in school.

MAT1'Rli\L
Pen and paper.

PROCEDURE
0

Using a web design the students will brainstorm actions a person can do to complete a

task.
0 In the center of the web the words 'work ethic' will be written.
0 The teacher will tell the students that the word ethic means rules of conduct.
0

Accept only those ideas that promote positive work ethics. Make another list of any

ideas that might hurt a positive work experience.
0

Nter the web has been completed ask students with which rules they feel they are

doing a good Job.
0

Haw students write on any of the rules that they would like lo improve on. when it

comes lo their school work.

EVN,Ui\TIOl\

After students have written about an area they would like to Improve on. have them
write of two ways lo reach that improvement.

(
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WILLINGNESS TO \VORK-

STUDENT LED CONFERENCES

Quarter 1

PURPOSE

The purpose of this activity is to have a student lead their own conference with their
parcn ts and teacher.

OBJECTIVE

The student will idenUfy skills and strategies that they are using in school and be able
lo describe to their parents goals they have set for themselves in academics and behavior.

MATERIAL
Evaluation forms in reading, spelling. listening. and writing. Goal setting forms. See
pages 42 and 43. The students will also need a copy of their gracks and a list of any missing
assignments.

PROCEDURE

0 This process will take 30 to 45 minutes of 3 to 4 days.
0 The teacher will take one evaluation form at a time and read through the descriptions.
Each section will be discussed: what does it look like and what docs it sound like.
0 The students will rate their own performance and give reasons why they received the
grade or comment that they did.
0

This procNlurc will he clone for each academic area.

0

They may practice presenting their information with classmates.

0 Each child will be the leader of their conference with their parents and their teacher.
They will he accountable, to know why they received the grades they rcccivf'd and have a plan of
study for the following quarter.

EVN,UATION

At the confercnc<'. student should be able to answer any questions that relate to their
academic rx~rformance or t hdr behavior.
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STUDENT CONFERENCE
ASSESSMENT

BY_ _ _ _ _ _ __

BY MRS. SMITH

LISTENING

SPEAKING

SOCIAL

COURTESY

My plan for this quarter is,_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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CONFERENCE EVALUATION
NAME _ _ _ _ _ _ _ _ _ _ _ __
1. TI1is quarter I am 1nost proud of_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

2. This quarter I learned_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

3. This quarter I have improved in_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

4. One assignment that I did quality work in was_ _ _ _ _ _ _ _ _ _ __

5.

Next quarter I hope to in1prove in _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

6.

Mv teacher can help by_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

7.

My parents can help by_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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overvie\v of My Grades
Grade-Missing Assignments-Comment
Spelling-

Social Studies-

Language Arts-

Science-

Reading-

Math-

Name_ _ _ _ _ __
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WILLINGNESS TO WORK- OREGON TRAIL

Quarter 3

PURPOSE

The purpose of this lesson is to problem solve ways to attain a goal.

OBJECTIVE

The students will use the computer game Oregon Trail and problem solve ways to
overcome obstacles that the game puts before them.

MATERIAL
i\ computer and the game Oregon Trail.

PROCEDURE
0

Divide students into pairs.

0 Each student will have an opportunity to play the game while their partner writes the
information.
0 During this time students wlll write down every mishap that takes place on the trail.
during the game.
0

After the game is played. the students wlll take the information and go back to a desk

and come up with alternatives lor Pach problem.

EVN,Ul\'.TlON

Each pair will tum in their paper with their mishaps and the solutions for the problems.
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WHAT IS CITIZENSHIP?

Quarter 1

PURPOSE
The purpose of this lesson is to develop a list of what citizenship means.

OBJECTIVE

Using Essential Learning # 4 the student will understand the rights and responsibilities
of citizenship in a democractic society.

MATERIAL
Paper and pencil.

PROCEDURE
0

Go around the classroom and have students think and say one thing they do to help

in the classroom, school, or community.
0

Discuss other attitudes and actions one can do to be a good citizen.

0

Assign the students the task of finding one person (other than themself) that they

would think is a good citizen. Have them write a short piece about that person, why they think
he or she is a good citi7..en and present it to the class.

EVALUATION
Eve,y person would be required to have a short paper about a good citizen that they
know.
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CITIZENSHIP-CONFLICT RESOLUTION

Quarter 1

PURPOSE
The purpose of this strategy is lo help students learn to solve their problems in a
peaceful manner.

OBJECTIVE

Essential Learning # 4 encourages students to identify skills and strategies that promote
effective participation in school and the community.

MATERIAL
Use the Ten Steps in Helping With Conflicts.

PROCEDURE
0

After discussion, ask students if they would be willing to use this in solving problems

that come up in the classroom and the playground.
0 At the first opportunity, use the 10 steps.
0

Continue to use the process and encourage students to use it on their own.

EVALUATION
This process could be used to train conflict managers to help on the playground and
help settle disputes across grade levels.
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CITIZENSHIP -- Conflict Resolution

Quarter l

DEFINITION

Increasing students' responsibility for soh~ng their own problems by:
I. Helping students understand each other's point of view.
2. Helping students work out a fair solution.
3. Helping children practice the behavioral skills that will help them solve problems
without the intervention of an adult.

GOAL

The ultimate goal of conflict training is to enable students to solve their
conflicts wHhoul outside intcnrcntion.

TEACHING CONFLICT RESOLUTION

1. Use a conflict resolution cuniculum to teach students the causes of
conflicts and nonviolent ways to solve them.

(

2. Coach students in the specific social skills needed to avoid and solve
conillcts.
3. Use dass meetings to discuss the causes of conflicts and to
establish the value that conflicts should be solved lairly and without violence.
4. lnteITene when necessary to assist studc-nts in using thc-ir newly l<:amcd conflictresolution skills.
5. Provide special training for students who are willing lo serve as "conJlict managers"
on the playground.

n.

Reinforce classroom instruction by using a conilict mediation process with students

who are sent to the office for tlghting.
7. HE'lp students gradually progress toward the goal of solving their conflicts without
outside mediation.
(Lickona. 1991 p.294 - 297)
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Ten Steps in Helping With Conflicts
GOAL

Learning how to teach problem solving

SETTHETONE

I.

Decide if you both want to solve the problem.

2. If you do. agnee to these rules:
0

Do not interrupt each other.

0

Do not name-call or use put-downs.

0

Be as honest as you can.

0

If you agree on a solution. slick to it.

0

Keep confidential any! hing said in mediation.

DEFINE TI-IE PROBLEM

3. The first person tells what happened. how he or she feels about it, and why.
4. The second person restates what the first said and asks if this is correct.
5. The second person tells what happened. how he or she feels about il. and why.
6. The first person rcstates what the second said and asks if this is correct.

FIND SOLUTIONS

7.

Each person makes al least one suggestion for solving the problem.

8.

Each suggestion is evaluated using the following questions:
0

Arc enough details known about the solution to make it

workable now and in the future?
0

Can each person do what was agreed on?

0

Is each person willing to do it and to share responsibility fr,r

making the solution work?
0

9.

How docs each person feel about the solution?

Decide which solution would work best for the both of you.

10. To prevent rumors from spreading, the people involved should tell friends that the
conflict has been resolved.

Creative Classroom January /February 1993
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CITIZENSHIP -- BUDDIES

Quarter 2

DEFINITION

Older students "adopt" younger students and do activities with them throughout the
school year.

GOAL
Older students will have opportunities to assume responsibilities for younger students
and practice skills like listening, encouraging. and teaching.

ACTMTY IDEAS
Reading/Writing/Language Arts
Reading together. older reading to younger, younger reading to
older. making a book, making poems together. finding new worcls.
wriUng about feelings. holidays, or personal experiences. They can
work on plays together or be audiences to each other's

(

productions.
Math
Older buddy helping the younger buddy with math skills.
Art
Anything for K-5 can go, when they are working together.

CHAPTER 5
SUMMARY, RECOMMMENDATIONS AND CONCLUSION

Summary
The purpose of this project was to develop a Values Education
curriculum which could be integrated into the Social Studies
curriculum of a fifth grade classroom in the West Valley school
district.

According to numerous sources our youth are changing for

the worse.

This change can be seen as a direct link to deteriorating

social values.

Schools can be one of the places a child can learn

universal truths and basic behaviors that can help society.
The study was limited to evidence of changing youth, why we
need Values Education and some examples of schools that have
implemented a Values education program on their campuses.
The project was confined to six basic values that could be
integrated into a fifth grade Social Studies curriculum.

Those six

values were courage, honesty, respect, justice, willingness to work,
and citizenship.

A year's overview and some lesson plans were

included.

Recommendations
Based on the studies, there is a rise of antisocial behavior in
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our country.

Many people are pointing fingers at different reasons

for this circumstance, but the problem isn't one that happened
overnight.

As a society we must pull together and address these

concerns.

This procedure would be best if the community, parents

and educators could work together.
1.

We need to do this because:

The well-being of our society lays at the foundation of
its values and beliefs.

It is the responsibility of each

citizen to model and encourage its young to glean the
best and improve the rest.
2.

Shaping our young should be our primary concern as a
nation.

3.

Historically, schools have been an arena to present and
discuss values that are important to our society.

Each community has its own personality and for a values
program to be successful the community, the parents, and educators
should have imput into the process.

The project lessons should be

developed with the particular school, grade and area in mind.

The

lessons should not be viewed as the only Values Education
curriculum, but as a part of a community wide effort which could
include service projects, clubs and parent education groups.
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Conclusion
The problem studied in this project was how to integrate some
type of Values Education program into a full curriculum.

By using

the Social Studies curriculum that was already in place and focusing
on values that are apparent in the lessons, the teacher may
encourage students in their moral development.
The author was on a committee of community, parents and
educators as this district developed specific goals and planning for
its future.

The author was also involved with the district Social

Studies committee as it tried to line up what was to be required
according to the State Essential Learning in Social Studies for the
I'

State of Washington.

This aided the author in the selection of the

values that were highlighted.

This curriculum was designed to be

added to, as new creative ideas develop with colleagues and
technology advances.
author's classroom.

Many of the lesson have been tried in the
As an example, student led conferences take

place during the fall and spring conference time.

The accountability

that the student must have about their grades comes through during
the conference time.

Students have the opportunity to set goals and

problem solve the results.

Self evaluation is a learning tool.

Also,

classroom rules is a process that is developed at the beginning of
the year and set a tone of community in the classroom.

The author
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has seen democracy at work among fifth graders during this process.
In researching this project the author was able to talk with
teachers about teaching values in their classrooms.

They all agreed

that as teachers they teach values throughout the school day.

The

atmosphere of a classroom demands that social, behavioral, and
emotional skills are addressed.

Most teachers that the author spoke

with do not have a specific Values Education curriculum set into
place.

The author's intent was to show one way a fifth grade

teacher may integrate values into a classroom.
School can be one place that children can learn and develop
their moral understandings.
where children can learn.

But, it should not be the only place
Our society needs to remember that there

are universal truths that should be passed down to each generation.
Our future depends on the importance we place on the values and
beliefs that we give to our children.
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